


Teachers will use the FLASH Abstinence lesson to help guide their discussion. Please see the highlighted
info and changes teachers will be making to the lesson.

Explain focus of today’s lesson. (highlighted in Flash)
Open Health Books to pages 16-17

a. Go over The DECIDE Process for decision making

b. Ask students which step in the process they believe is the most important.

¢. Discuss the importance of identifying your values.

3. Define terms abstinence, sex, celibacy, and virginity. (highlighted in Flash)
Use the Expressing Limits Activity Cards. (see highlighted cards from Flash)

a. Highlighted cards will be posted on 3 sheets around the room. Students will go in
groups and read the cards. Students will then write in their journal the 3 refusal skills
that are most applicable to them.

b. Students will then write two of their own refusal skills in their journals.

5. Brainstorm, in pair, challenges that keep people from abstaining. {highlighted in Flash)

6. Discuss Passive, Aggressive, and Assertive Communication (Health book pg 138 and highlighted
in Flash)

7. “Real People” YouTube Video Worksheet (using Flash “Real People” Video #1, 2, 4, 6)

a. Students will read the scenario and write dialogue that includes using the DECIDE
process in their decision making.

8. Debrief and summarize the learning activities (highlighted in Flash)



Making Decisions

D" "IDE Process
ive

itrate how to use the DECIDE
to make healthy decisions.

ng Strategies
g Transparency 4

s introducing the DECIDE

s, have students think about a
then they had trouble making
yortant decision. Make a class
dbstacles to decision making.

oo many choices, afraid to make
ong decision) Then, ask students
k of a time when they were

» make an important decision.

1 list of factors that can help

n make effective decisions.

ne obvious good choice, input
usted adults) Leave the lists on
ard as you teach the DECIDE

that the DECIDE process will
idents make difficult decisions.
it is most useful for important
15 'ving multiple alterna-

$ @ Luos, apply the steps of the
process to a teen-relevant

1, such as whether togo to a
‘here alcohol will be served.

y want to give extra attention
Identify your values” step.
s may think of values as
: concepts, such as “truth” and
" and have a hard time seeing
nection between values and
is. The connection may be

> understand if students think
decision that involves a
between values. For example,
iked by a friend to lie to his
about his whereabouts sets up
t between honesty and loyalty.

ter 1

‘ l: Chapter 1

You just found the perfect after-school job.
It’s near home, it will be fun, and it will
pay for the bicycle you've wanted to buy.
That same day, you find out that you
finalty made the basketball team.
Unfortunately, team practices will occur
during the hours you would need to be at
work. How do you choose between the team
and the job?

Many of your decisions are not this com-
plicated, but some decisions are even more
difficult. Such decisions require much
thought and soul-searching because they
can make an important difference in your
life. Do you sometimes “hide from” tough
choices because they make you feel
anxious? Do you ever rush headlong
into decisions without really thinking?
There is a process, called DECIDE, that
can help you think through decisions.

This process is easy to remember because
each letter in the word DECIDE stands for
a step in the process.

m efine the problem. Explore the alternatives.

Consider the decision you are facing, and Make a list of possible alternatives for solving
state the issue clearly. Is it important or com- your problem. Include “doing nothing” if it is
plex enough to warrant using DECIDE? appropriate. If you need more information
Some choices are so easy that you already to fully understand the problem or any of
know what to do. In other situations, your the alternatives, do the research now. You
decision won't really make much differ- may find that some of the choices are unreal-
ence—a flip of a coin would do. istic. If so, remove them from the list.




onsider the consequences.

0. yong think through what might happen
if you were to choose each alternative on your
list. Be sure to do the following.

» Include both positive and negative results.

» Consider what probably would happen, not
what you hope would happen.

> Ask yourself: How risky is each alternative?
What are its chances of success? How would
it affect my future? Remember to consider
the effects on other people as well.

ﬂ dentify your values.

Sometimes your values influence your deci-
sions even when you are not aware of the
influence. At other times, you may overlook
your values because you want something badly.
When you do this, however, you may feel
uncomfortable with your decision later.

» Consider your long-term goals as well as the
beliefs of your family and culture.

» Consider your own and others’ health and
safety, and your self-respect.

» Identify those choices that are a good match
for your values.

Mecide and act.

» Use the information you have collected to
compare the alternatives. Decide which one
is best for you. Remember, sometimes there
is more than one “right” choice.

» Make a plan to act on your decision. You
may need to break the plan into smaller
steps. Set realistic deadlines for each step.
Then follow through with your plan.

@ community Decisions

Ask interested students to attend a com-
munity meeting at which a decision is
being discussed. Have students take notes
on the discussion and identify any steps in
the  ~CIDE process that are applied to
ma. _ the decision. After the meeting, ask
students to write a report describing the

Evaluate the results.

Sometime after you have put your decision
into effect, take some time to review it.

» How did your decision work out?
» How has it affected your life?

» How has it affected others?

» What did you learn?

» If you could do it over again, what would
you do differently? If you can still change
some things for the better, do it now.

1. Suppose you were facing the decision
described in the introduction—to choose
the job or the team. Follow the steps of
DECIDE to determine what you would do in
this situation. Be sure to consider alf afterna-
tives; there may be more than two. (For
example, it may be possible to postpone a
choice or to take another route to a goal.)

2. List some other important decisions for
which DECIDE might be useful. Do they fall
into categories? What categories of decisions
might not be suitable for DECIDE?

3. Think about a tough decision that you have
made in the past or that you are facing now.
Use DECIDE to determine what you should
do (or should have done).

4. Did using DECIDE help you focus on impor-
tant values or choices you might otherwise
have overlooked? Which ones? Did DECIDE
make the decision-making process easier?
Why or why not?

U] Community &
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problem, how the decision was made, and
whether the steps of the DECIDE process
were followed. They also should identify
any steps that were not followed and
explain how this may have affected the
decision. Ask students to share their
reports with the class.

Practice the Skill

1. In addition to choosing the job or
joining the team, alternatives might
include trying to work different hours,
looking for a different job, postponing
taking a job, or waiting another year
to play basketball.

2. Other possible important decisions are

deciding what to do after high school,
whether to date, and whether to
smoke or drink. Decisions could be
classified as short- and- long-term or
simple and complicated. DECIDE is
generally less appropriate for simple
decisions and split-second decisions in
emergency situations.

3. Students should record this answer in
their private journals.

4. Answers will vary, but students may

say that DECIDE made the decision-
making process easier by providing a
step-by-step process to follow.

Making Healthy Decisions
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Assertiveness How do you express your opinions and feelings whep
they differ from those of another person?

> Are you passive, holding back your true feelings and going along
with the other person?

b Are you aggressive? Do you communicate opinions and feelings in
a way that may seem threatening or disrespectful to other people?

B Are you assertive? When you are assertive (uh SUR tiv), you are able

ss. Then ask students to FIGURE 2 People provide both to stand up for yourself while expressing your feelings in a way that
~ ¢ 1unication styles used verbal clues and nonverbal clues : does not threaten the other person.
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2ns’ communications skills. ‘ ' your book to page 70” three different ways. First use a loud, demanding

voice, then whisper the sentence, and then say it in a direct, assertive tone.
The message changes with your tone of voice. The loud, demanding tone
carries the implied threat “or else” The whisper suggests that you aren't
sure the direction will be followed. The assertive tone shows that you
expect the direction to be followed, without any implied threat.

People who are assertive tend to have healthier relationships than
those who are passive or aggressive. Assertive behavior communicates
respect both for yourself and for others. Passive behavior shows lack of
respect for yourself, Aggressive behavior shows lack of respect for others,

138 Chapter 6

Q: My dad always says “the squeaky wheel Being assertive doesn't mean being weak
get the grease.” He encourages me to be or unclear. It simply means acting in a way
aggressive to make sure | get what | want.  that shows respect for yourself and the
Other people say being aggressive is bad. person you are communicating with. Talk
Who's right? with your dad about the characteristics of

A: Your dad is right that there are times aggressive and assertive behavior. He may

e be willing to change his advice from “be
when it is important to speak up. But you aggressive” to “be assertive.”
don’t need to be aggressive to be heard. 99 '
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Family Life and Sexual Health, High School FLASH

Activities

Note: Instructions to you are in regular font. A suggested script is in italics. Feel free to modify
the script to your style and your students’ needs.

1.

Explain the focus of today’s lesson.

Start the lesson by asking: What percent of high school students do you think have had sex
in the U.S.? Accept several replies.

In the 2009 Youth Behavior Risk Surveillance (YRBS) by the CDC, 46% of high school
students, meaning 9" through 12" graders, reported they have had sex.* For 9" graders,
the percent was even lower. For 12" graders, the percent was a little higher, but 46% was
the average.

So what percent of students are being abstinent?
That’s right. About 54% of high school students, more than half, are choosing not to have
SEx.

Why do people choose to have sex?
After several replies, be sure to discuss some of the following ...

Reasons people might have sex:
e procreation -
to show love
consummate marriage or long-term partnership
attempt to prove that they are not gay, lesbian, or bisexual
to help figure out if they might be gay, lesbian, or bisexual
pleasure
curiosity
attempt to prove adulthood
a way to relieve stress
If someone brings up rape or sexual assault or “because they are drunk”, explain that the
victim is not choosing to have sex.

Why do people choose to abstain from sex? Ask students for several replies.
You can add some from the list below if students do not mention them.

Reasons people might choose abstinence:

o personal beliefs and values o don't want to jeopardize future goals
o religious beliefs and values o not ready

o protect their health e focusing on something else right

o not interested now: school, sports, friends

o haven't found the “right” partner e under stress

o notin love o don't want to upset family

e in recovery from addiction e encourages people to build

o avoid pregnancy relationships based on things other
o avoid STDs and HIV than sex

Public Health - Seattle & King County B ©1988; revised 2011 ® www.kingcounty.gov/health/flash
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Family Life and Sexual Health, High School FLASH

Like any choice in life, it is important to understand your values and beliefs as well as the
consequences, both positive and negative, of choosing to do certain things. It is also helpful
to learn skills to help you talk about the choices that you do make. We will focus on those
Skills today.

2. Define terms abstinence, sex, celibacy, and virginity.

Pass out notebook or scrap paper cut into fourths. Ask students to number their sheet of
paper 1 and 2 (see below). Tell them not to write their names. Write the word “abstinence”
on the board. Ask students to define abstinence using their own words after number 1. Then
write the word “sex” on the board. Ask students to write their definition on the paper after
number 2. For example:

1. abstinence:

2. sex:

Tell students to fold their papers in half and trade papers with other students five times. After
five trades, they should not know whose paper they have. Ask some volunteers to tell the
definitions on the paper they have. Then discuss the following points.

Abstinence means choosing not to do something. For instance, you choose abstinence,
or “choose to abstain” if you try not watching TV on school nights, to see if you study more.
People decide to abstain from all sorts of things. People with diabetes may abstain from
sugary foods. Recovering alcoholics abstain from alcohol. \Vegetarians abstain from eating
meat. And in this lesson, we will talk about people abstaining from sex.

When people decide to abstain from something, it may be a temporary or longer-term
decision. Most people decide they will abstain from cigarettes forever. In some faiths,
people temporarily abstain from eating such as Muslims during Ramadan or Jews on Yom
-Kippur or Catholics not eating meat on Fridays during Lent.

People can choose to abstain at any point in their lives, even if they haven’t abstained
in the past.

Different people have different definitions of abstinence. Some of you defined
abstinence as not engaging in any sexual behavior, including masturbation. Some defined it
as avoiding sexual behavior involving touching of the genitals or genital contact between two
people. Others included oral sex (mouth and genital contact), anal sex (penis and anus
contact) and vaginal sex (penis and vagina contact). For today’s lesson and this entire
unit, abstinence will mean choosing not to have oral, anal or vaginal sex.

Public Health - Seattle & King County @ ©1988, Rev. 2011 M www.kingcounty.gov/health/flash
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Family Life and Sexual Health, High School FLASH

Write on the board next to “1. abstinence":
choosing not to have oral, anal, or vaginal sex

Sex is another word with many meanings. It can mean the gender of a person, animal, or
flower: sexual intercourse; the idea of sex (“Sex sells”); genital contact or penetration; or
exchange of body fluids. For our purposes today, we'll define sex as "when a person's
genitals touch another person's genitals, mouth or anus" even though there are lots of other
ways people might be sexual (such as over the phone or with hands). Consensual sex
means all people involved agree to the behavior.

Write on the board next to “2. sex™: when a person’s genitals touch another person’s
genitals, mouth, or anus.

Many people use the term intercourse or sexual intercourse. This typically only refers to
vaginal sex or penis - vagina contact.

Celibacy is a long-term or lifetime commitment not to have sex, often for religious or
moral reasons.

Virginity is a concept, and cultures define it differently and have a range of values about
it. Each culture and generation has different beliefs about what it is and whether it is
important.

Many religions teach that abstaining from all sex until marriage is good. Others don't.
Beyond that, who counts as a virgin and how much it matters to people varies a lot.
Because people have such different beliefs about it, | hope all of you will talk about it this
week with a parent or guardian or another family member. If you belong to a church,
synagogue, mosque or temple, find out what members believe. Talk with some adult you
trust about your own beliefs, too.

When people talk about a "virgin," they're usually talking about someone who hasn i
had penis-in-vagina intercourse. This leaves out people whose first sexual experience is
with someone of the same gender. This also does not define anal and oral sex as sex.
People who have been sexually assaulted are often thought to have "lost their virginity", but
this ignores the fact they did not consent and were the victims of violence. What it means to
be a virgin can only be defined by the person, not someone else.’

Is abstinence from sex the only certain way to avoid pregnancy and to reduce the risk
of sexually transmitted diseases (STDs), including HIV?

Yes!

However, it depends on how a person defines abstinence for this to be true. It is possible to
spread sexually transmitted diseases (STD) and the human immunodeficiency virus (HIV)
through oral and anal sex. Some STDs, like herpes and genital warts, can also be spread
through genital contact or rubbing. Pregnancy can happen if a man’s semen getson a
woman’s genitals, even without penetration. Later, we will talk about birth control and STD
prevention methods if people do have sex.

Explain that they are going to practice refusing sex when they do not want to do it.

Public Health - Seattle & King County @ ©1988, Rev, 2011 B www.kingcounty.gov/health/flash
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Family Life and Sexual Health, High School FLASH

3. Use the Expressing Limits Activity Cards to do a large group activity.

It is often hard to refuse doing something because of peer pressure or pressure from
person who wants to have sex with you. In high-pressure situations, it can be hard46 know
what to say if you haven’t practiced doing it before.

Explain that you will give each student a card with a concrete reasonfdr refusing to have
sex on it so students can practice refusal skills. They are exam of things people can say
if they are asked to have sex but do not want to. Stress th is is an activity to practice
communicating a decision to be abstinent, and does#iot mean an actual request to
have sex. In some cases, they may be assuming theg-fole of a person different than
themselves. Remind them it is only an exercise ard of the class ground rules. Explain that
everyone must stand up, find a person in thea«0om, and imagine their partner just asked,
“Will you have sex with me?” Each person then refuses using the sentences on their
cards. After each person has read thefr card, they trade cards and find a new partner.
Practice with five partners, and five different refusals, then sit down to show you are
finished.

Alternative: Some stdents may find the one-on-one nature of this activity intimidating. If
you think your cla$s will feel this way, you can ask students to stand in a big circle. Tell them
you will give.gach student a card. Ask them to read their refusal aloud simultaneously. Then

Afterwards, ask students, How did it feel to use the refusal you had? If it felt awkward or
unrealistic, what would you say differently?

Now we are going to think about what makes abstinence hard to do, and what makes it
easier for people.

Brainstorm, in pairs, challenges that keep people from abstaining.

People have many reasons for not having sex, but sometimes they do it anyway. They want
to abstain but a challenge or barrier gets in the way.

Ask students to pair up. Hand out and refer students to Abstinence Worksheet (see example
below). Read the example. Then ask students to list as many barriers they can think of that
prevent people from abstaining from sex. Barriers refer to things people say or a real
situation that would make it hard for a teen to not have sex. Next, students will write a way
to overcome that barrier — it could be something they do or say.

Public Health - Seattle & King County @ ©1988, Rev. 2011 B www.kingcounty.gov/health/flash
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Family Life and Sexual Health, High School FLASH

What makes it hard to abstain from What makes it easier to abstain
sex? from sex?

Ex. Your teammates pressure you to have Ex. Explain that you are up for a
sex with another student at a party. sports scholarship and you don’t

want to ruin it by getting someone
pregnant or getting pregnant
yourself.

Ask some students to share their barriers and how they would overcome those barriers.
Mention some of the challenges using the Answer Guide: Abstinence Worksheet if they are
not brought up. Ask students how they would overcome any of these barriers.

. - = *
5. Discuss assertiveness skills.

So far, we have defined abstinence and sex, so we all know we are talking about the same
thing. You should make sure you do the same with any current or future partner, because as
we listened to everyone’s definitions, we can see they were very different! Then we
practiced using refusals for when people ask us to have sex and we don’t want to. We
discussed why people abstain from sex and how they can overcome barriers to being
abstinent. Now we are going to combine everything.

When people get into a relationship, they may discuss at some point the possibility of having
sex. One person may be ready while another is not. We are going to practice being the
person who does not want to have sex. Remember, even if you have already had sex, you
may find a time in your life when you do not want to, so these skills are still important.

Give each student a copy of the Assertiveness Handout. Ask student volunteers to read
off the four communication styles and their definitions: aggressive, passive,
manipulative, and assertive. Pause after each one, and ask students to give you another
example of each one, besides the comic, related to refusing sex.

Assertiveness skills involve speaking and acting with power while maintaining respect for
others. Instead of passively giving up control or aggressively demanding it, assertiveness
tells others what you want without lying, evading, or hurting. These skills are particularly
helpful when you are faced with situations of potential conflict. It is important to note that
individuals and cultures may express assertiveness in different ways — be aware of this
when talking with you current or future partners.

Ask a student to read off the assertiveness skills on the back of the Assertiveness Handout.
Answer any questions students may have about these skills.

* This activity and list of assertiveness skills is adapted, with permission, from Wesley, J. & Mattaini, M.A.
(2008), Assertiveness Skills Education, in M. A. Mattaini, PEACE POWER: Evidence-Based Tools for
Violence Prevention, available at http://www.PEACEPOWER.info.
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Family Life and Sexual Health, High School FLASH

6. Direct students to work in pairs on “Real People” YouTube Video Worksheets.

Divide the students into pairs. Give each pair one of the seven scenes from “Real People”
YouTube Video Worksheet 1 to 7. Explain to students that they are writers and producers
for a YouTube video that is trying to reach audiences with positive messages about
relationships, safe sex, and sexual choices. One of the characters in the dialogue has made
the choice to be abstinent. Their job is to write the remaining part of the scene, making use
of at least three concepts studied this period, including our definitions, refusal skills, and
assertiveness skills. Ask them to be as creative as they can. Allow them five minutes to
write.

When students have finished, ask for volunteers to “perform” or simply read their scene in
front of the class. Try to get at least one pair to perform each of the seven scenes.

Give constructive criticism and positive feedback after students share their scripts and ask
the rest of the class to critique the concepts used in the scripts and how effective or
ineffective they were. Remind students to be thoughtful and constructive as they critique
their classmates’ scripts.

7. Debrief and summarize the learning activities.
Ask students what was the most important thing they learned today.

Stress that abstinence from sexual activity is the only certain way to avoid pregnancy
and to reduce the risk of STDs, including HIV. Remind students that abstinence can be a
positive choice at any point in a person’s life, both for young people and adults. And that
choosing not to have sex by refusing can show maturity, self-confidence, and power over
their lives.

Reinforce sexual decision-making as a matter of personal rights and power. Everyone can:
o Decide when and with whom they want to have sex, and when and with whom they
want to refuse sex :
Choose abstinence until their bodies are mature
e Choose abstinence even if they’ve had sex before
Choose abstinence on and off, throughout their lives, as circumstances change

9. Assign homework.

a. Individual Homework Exercise: Talking about Abstinence

b. Family Homework Exercise: Talking about Abstinence
Reminder: The English version is on the last page of this lesson plan. You will find the
Family Homework in English, Spanish, Russian, Chinese, Vietnamese and Arabic at
www.kingcounty.gov/health/flash — click on “Parents & Guardians”.

Public Health - Seattle & King County @ ©1988, Rev. 2011 B www.kingcounty.gov/health/flash
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Family Life and Sexual Health, High School

FLASH

Abstinence Worksheet

What makes it hard to abstain
from sex?

What makes it easier to
abstain from sex?

Ex. Your teammates pressure you to have
sex with another student at a party.

Other challenges:

Ex. Explain that you are up for a sports
scholarship and you don't want to ruin it by
getting someone pregnant or getting
pregnant yourself.

Other suggestions:

Public Health - Seattle & King County @ ©1988, Rev. 2011 B www. kingcounty.gov/health/flash
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Family Life and Sexual Health, High School

FLASH

Abstinence Visual

What makes it hard to abstain
from sex?

What makes it easier to
abstain from sex?

Challenges:

Suggestions:

Public Health - Seattle & King County @ ©1988, Rev. 2011 8 www.kingcounty.gov/health/flash
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Family Life and Sexual Health, High School

FLASH

Answer Guide: Abstinence Worksheet

THIS IS NOT A STUDENT HANDOUT: IT IS FOR TEACHER REFERENCE,

Challenges to abstain from sex

Ways to overcome chalienges

Ex. Your teammates pressure you to have sex
with another student at a party.

Other challenges:

Peer pressure (“everybody’s doing it")

Fear of rejection - or violence - from
partner if they say “no”

Being made fun of, teased or rejected by
friends for not having sex

Hoping it will prove they aren't gay or
lesbian or thinking that heterosexual sex
will somehow change their sexual
orientation

Wanting sexual pleasure or orgasm

Wanting to have intimacy with their
partner, show their partner that they care

Wanting to feel “like a man” or “like a
woman” and thinking it will fix that
Wanting to feel like an aduit and thinking it
will fix that

Wanting a baby

Wanting to have fun
Wanting to feel “normal”

Believing that they should have sex, that
they owe it to the other person (we're
married and/or she or he spent money)
Feeling embarrassed or not confident to
express their choices/values/beliefs

Feeling lonely and thinking it will fix that

Feeling curious about sex

Ex. Explain that you are up for a sports
scholarship and you don't want to ruin it by
getting someone pregnant or getting pregnant
yourself.

Other suggestions:

Fact: 57.5% of high school students have
never had sex®
Call a sexual assault hotline

Talk to a trusted adult about how to handle
teasing

Talk to a friend, counselor, parents,
guardians or other family member, if you
feel comfortable, if you think you might be
gay, lesbian, bisexual, or transgender
Find an activity that makes you feel great,
like swimming, running, or playing
basketball, and do it

Find an activity that makes you both feel
great, like hiking, eating ice cream, or a
backrub

Talk to your parents or guardians about
what they think acting like a man or a
woman means

Help take care of a relative’s baby or offer
to babysit a neighbor’s child

Find an activity that you really like and see
if a group or team does that activity
regularly. Join them

Write down reasons in a journal why you
deserve to have your partner wait for you
to be ready to have sex

Talk to clergy or a trusted adult to clarify
what your values and beliefs are. Practice
saying them out loud. Or try writing them
down

Caill up or text a close friend to hang out if
you are feeling lonely

Be ok with life having some mystery

Public Health - Seattle & King County @ ©1988, Rev. 2011 @ www. kingcounty.gov/health/flash
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Family Life and Sexual Health, High School

FLASH

Expressing Limits Activity Cards

| need to stay clean jﬁﬂ/

sober, and | just-can’t get
' ith anyone

My religion teaches that
sex outside marriage is
wrong. Period.

My mom would be really
hurt if she found out. It's
not worth the risk to me.

I’'m really into this big
project right now. | don't
have the energy fora
heavy relationship.

| was scaWe/

didn’t use-protection last

time~1'm just not going to
Af@gain. Sorry.

/V

| don’t need to prove
anything to you; | just
don’t want to have sex,
OK?

rinking. Sorry.

I’'m waiting until | am married. I'd
rather wait.

I've had a really/§tnes§ﬁfl/
day and | just-don’t want to

W'or disappointing
sex with you.

I'm HIV positive, and Wﬂt to

risk givWanyone.

&
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FLASH

>

Sorry. I'm lesbian,and

you're a guy.-Not interested.

fowr
//

-

I want the first time to
be really special. Not
hurried or in your car.

I’'m not interested in that

kind of relationship with

you. I'm just not in love
with you.

I’d rather give our
relationship more time.
Can we justgo to a
movie instead?

'm not in the m)d’T/'

be good sex.

| don’t want to get
emotionally involved with
anyone right now.

|' want to spend more
time with you, just
hanging out, getting to
know you before we
jump into sex.

Let's just hold each other,
OK?

It doesn’'t make a
difference if you call me
names. It won't change the
fact that I'm just not ready,
and I'm telling you “no”.

There are other things in
my life that are more
important right now. | am
just not interested in sex.
Maybe later.
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| think there are other
ways we could have more
fun at this point in our
lives.

For now, | get more excited
about hanging out with you.
I’'m not in the same place as you.
| don’t want to have sex yet.

I’'m feeling a little down and
lonely and if we had sex, it
might be for the wrong
reason. | want to think more
about the decision.

| have a crush on
someone else. I'm
sorry, but I'd really like
to be friends.

/(4

| don’t have sex without
condoms. Since we don't
have one, | don't want to
_~make love with you.

| had a bad experience _~
in the past; I'm net™
ready to dealwith this

/Klpd"d"f thing again.

I’'m not thinking very
clearly at the moment,
maybe another time, but
not now.

We need to talk about this
decision more, when we're
both not so excited. We'll
think better that way. Let's
go get something to eat.

We haven't gotten our HIV.—

test results back yet;so I'd
like-towait.

/’/“

| really don’t want to
risk getting pregnant; |
am leaving for college
in a few weeks.
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I've been hurt before and
my heart needs to heal
from that first. In the
meantime, I'd love to get
to know you better.

I’'m taking medicine for
chlamydia right now.-Ffe
doctor said we need to wait
‘til 'm-done with my
treatment. And besides,
ou need to get tested, too.

You turn me on, too. But |
need for you to slow down.
Let’s talk about it again in
a few months.

[ don’t care thawear“éf
the only two_ out'gay guys

in schoc ~That doesn’t mean
| want to have sex with you.

| like kissing and touching.
I just don’t want
more than that.

///
| don’t care if-you're on

the pill-t'don’t feel safe
without condomes.

Maybe you didn’t
understand. | said | wasn't
going to make love with you.

Please stop asking. |
just don’t know you that
well yet.

. ///
| don't care if-you've got
condoms. | want to
_-also use the pill or the
patch or something.

. You aren't listening to
me. | said
| want to stop now.
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“Real People” YouTube Video (1)

NAMES PERIOD

Imagine that you are writers for a YouTube video that tries to reach a young audience
with positive messages about relationships, safe sex, and sexual choices. This
particular show is on abstinence; the reasons people choose it and what they can do to
successfully make it work. Due to your expertise, the head writer has asked you to write
the following dialogue in an important scene. Do your best to incorporate into the
dialogue three ideas that you just learned about what makes abstinence work and what
makes it fail. Show these ideas through the words in your script. Use another sheet of
paper if you need to. Be creative!

Scene #1: The Park

Keanu and Lani are a couple. Lani has made the decision not to have sex, at least until
she's older. She has a lot of different interests right now. She’s on the basketball team
and she’s also been getting involved with the community theater club on the weekends.
She really likes Keanu, but feels that they should wait to have sex until she’s ready.
Keanu does want to have sex and feels that if Lani really loved him, she would want to
have it, too. The scene opens up with the two of them walking through the park.
KEANU: Lani, I'm just not understanding...do you love me? | mean, doesn’t having sex
mean that we love and care about each other? It's not making a whole lot of sense to
me right now. Can you explain?

LANI: Keanu...

KEANU:

LANI:

KEANU:

LANI:

(and so on...)
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“Real People” YouTube Video (2)

NAMES PERIOD

Imagine that you are writers for a YouTube video that tries to reach a young audience
with positive messages about relationships, safe sex and sexual choices. This particular
show is on abstinence; the reasons people choose it and what they can do to
successfully make it work. Due to your expertise, the head writer has asked you to write
the following dialogue in an important scene. Do your best to incorporate into the
dialogue three ideas that you just learned about what makes abstinence work and what
makes it fail. Show these ideas through the words in your script. Use another sheet of
paper if you need to. Be creative!

Scene #2: Hanging out after school

Maylin and Debra are close friends. They just got out of school for the day and are
talking to each other as they walk off to go hang out at Debra’s house. Debra is
explaining to Maylin about why she has chosen to abstain from sex for the moment.

MAYLIN: Wow, Debra, it's been a while since we last talked about this...tell me what
you've been thinking about lately...

DEBRA: Well, Maylin...

MAYLIN:

DEBRA:

MAYLIN:

DEBRA:

MAYLIN:

(and so on...)
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“Real People” YouTube Video (4)

NAMES PERIOD

Imagine that you are writers for a YouTube video that tries to reach a young audience
with positive messages about relationships, safe sex and sexual choices. This partlcular
show is on abstinence; the reasons people choose it and what they can do to
successfully make it work. Due to your expertise, the head writer has asked you to write
the following dialogue in an important scene. Do your best to incorporate into the
dialogue three ideas that you just learned about what makes abstinence work and what
makes it fail. Show these ideas through the words in your script. Use another sheet of
paper if you need to. Be creative!

Scene #4: Shopping

While Tyrone and his older sister, Erykah, are shopping for a gift for their grandmother’s
birthday, Tyrone is talking to her about how he is dealing with his decision to not have
sex with his girlfriend. He tells her about how it is sometimes hard because he wonders
if his girlfriend might break up with him, if he doesn’t choose to have sex with her. He is
worried she won't think “he’s a man” anymore. His girlfriend is on the pill, so she says
they don’t have to worry about her getting pregnant. There have been times when
things have started to get pretty close to them having sex, but he has always stopped it
at the last minute. Tyrone enjoys being affectionate with her, but just doesn’'t want to
have sex. Erykah tries to give Tyrone some advice as they walk through the store.

TYRONE: I'm just not sure how to deal with this. She’s so great, but she won't let up
about this sex thing. Things just keep getting heavy.

ERYKAH: Tyrone...
TYRONE:
ERYKAH:
TYRONE:
ERYKAH:

(and so on...)
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“Real People” YouTube Video (6)

NAMES PERIOD

Imagine that you are writers for a YouTube video that tries to reach a young audience
with positive messages about relationships, safe sex and sexual choices. This particular
episode is on abstinence; the reasons people choose it and what they can do to
successfully make it work. Due to your expertise, the head writer has asked you to write
the following dialogue in an important scene. Do your best to incorporate into the
dialogue three ideas that you just learned about what makes abstinence work and what
makes it fail. Show these ideas through the words in your script. Use another sheet of
paper if you need to. Be creative!

Scene #6: Playing pool

Manuel and Rafi are co-workers. Rafi and his girlfriend just broke up. He is feeling
heartbroken and lonely at the moment. Manuel is a very active guy, he likes going out to
bars and clubs and meeting lots of different people, he is also taking some interesting
art classes. He enjoys going on a lot of dates with people and has introduced Rafi to an
interesting woman in his art class. The woman told Manuel that she really likes Rafi and
is hoping that they will have sex soon. Manuel told Rafi about her feelings, but Rafi says
he justisn't ready yet. As they play pool, Rafi talks about his decision.

MANUEL: Rafi, she's really great and she likes you a lot. | wonder if you were feeling
the same about her, wouldn’t sex maybe help you get over your heartbreak...

RAFI: Manuel...
MANUEL:
RAFI:
MANUEL:
RAFI:

(and so on...)
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